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Abstract 

The fact that students have lack of reading comprehension as the result of 

ineffective implementation in course syllabus. The study aims at implementing 

authentic assessment in extensive reading. The objective of activities in 

authentic assessment is to enhance the students’ pragmatic acquisition in 

understanding political news text. Qualitative method design is used by 

conducting classroom action research. The finding indicates that the 

pedagogy implementation provides various tasks in improving the students’ 

pragmatic acquisition. The result reveals that reading strategy can be 

reinforced through listening, writing, and speaking to have an understanding 

in a context. Forty-five students in extensive reading class answer open-ended 

questionnaire and the result shows that pragmatic acquisition is an effective 

strategy to comprehend the reading text. The integration of authentic 

assessment and the acquisition of semantic meaning are suggested to be 

investigated in future research.  
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     pragmatic acquisition 

 

 

INTRODUCTION 

The difficulties in acquiring understanding of reading text have been 

investigated by various experts (Stemmer, 2009; Borer, 2018; Hsu, 1995). In fact, 

students are unable to understand texts and interpret them because they are lack of 

mastery in both vocabulary and English skills (Budiharso, 2014). The most 

significant factor is inappropriate strategy that has been used by the learners 

(Albiladi, 2018). In line with this, interpreting every word in the passage using 

dictionary is one of the incorrect steps (Nurman, 1992). Therefore, pragmatic 

acquisition has important role to understand the reading text.   

Pragmatics is the users’ language viewpoint, specifically the interpretation 

that they decide (Taguchi, 2015). On the other hand, the mastery of English as a 

foreign language requires linguistic, social, and educational contexts (Cushing, 

2017; Hedge, 2003). In line with this, pragmatic skill also has crucial role for 

English acquisition (Ren & Han, 2016). Therefore, comprehending the intended 

meaning is important even though the context is very complex for the students 

(Taguchi, 2011). These aspects should be used at all level of ability (Siegel et al., 

2019). There are several steps to make appropriate understanding of language 

(Amaya, 2008). Therefore, it is proposed to integrate between assessment and the 
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course syllabus in extensive reading with the learning outcome of being able to 

comprehend the meaning in a text.  

Quality, quantity, relevance, and manner are the stages in pragmatic (Han & 

Goleman, daniel; Boyatzis, Richard; Mckee, 2019). Quality and quantity relate with 

the evidences provided in making judgment, whereas, relevance is a real-world 

situation. Furthermore, manner refers to brief information. In this study, the 

students are taught to comprehend the text by following the pragmatic concept 

(Siddiqui, 2018). Political news is the extensive reading material which is relevant 

to the events, social and digital era (Kareva, 2013; Dykstra, 2019; Takkaç Tulgar, 

2016). In line with this, authentic assessment provides various activities that 

promote pragmatic acquisition, such as performance, portfolio, and project 

assessment (Rus, 2019). In this study, the pragmatic skill in authentic assessment is 

applied through the presentation, discussion, natural data, and role-playing.  

Integrating authentic assessment in extensive reading is appropriate strategy 

and enhances the understanding of passage (Bosco & Ferns, 2014). The detailed 

activities in a syllabus provide the guidelines and evidence of teaching method used, 

and the learning progress (Saville et al., 2010). Authentic assessment helps students 

to be involved in learning, improve motivation, higher-order thinking, knowledge, 

and self-learner (Fook, 2010; Lohr & Gall, 2005). Thus, the study aims at 

implementing authentic assessment in a course syllabus for pragmatic acquisition. 

Authentic assessment is used in the curriculum in Indonesia (Aliningsih & 

Sofwan, 2015). It is applied according to the course syllabus by integrating the 

conceptual dimensions, namely realism, cognitive skill, and evaluative judgment 

(Villarroel et al., 2018). Pragmatism is the integration of real-world context (Bosco 

& Ferns, 2014; Saye, 2013). Cognitive means the use of knowledge and higher-

order thinking skill (Purpose, 1994). Evaluative judgment is the variety of tasks in 

formative and summative assessments (Panadero & Romero, 2014). The course 

syllabus should reflect these conceptual dimensions to propose the design and 

activity of authentic assessment in extensive reading (Prokhorets et al., 2015). 

Therefore, this study aims at designing a course syllabus using conceptual 

dimensions in authentic assessment.  

There are previous researches related to pragmatic acquisition in English 

language teaching. Understanding sentences in a text requires the understanding of 

coherence in each (Tyler, 1993; Finch, 2000). In order to comprehend the meaning 

of a passage, the reader can use semantic and pragmatic meanings (Vandepitte, 

2007). In a related study, reading ability can be set in the authentic assessment 

dimension to improve students’ performance and attitudes (Surabaya et al., 2019). 

In line with this, the application of authentic assessment should measure the reading 

competence (Rukmini & Saputri, 2017). The conceptual dimensions of authentic 

assessment support the extensive reading course design by integration learning 

outcomes, teaching methods, and the assessment (Biggs, 1999). Two perspectives 

contribute to the research gap in the educational curriculum. The understanding of 

pragmatic meaning is more difficult than the understanding of semantic meaning. 

Therefore, different factor in reading comprehension should be used (Behroozizad 

& Bakhtiyarzadeh, 2012). The links between curriculum, instruction, and 

assessment need to be applied to fulfil the learning goal (Blair & Lacy, 1993). Based 

on the explanation above, the purpose of the study is to implement authentic 

assessment in a course syllabus incorporating pragmatic acquisition.  

The Implementation of Authentic Assessment in Course Syllabus Incorporating 

the Pragmatic Acquisition 
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The scope of the study is the analysis of pragmatic competence in an 

extensive reading course. The competence is implemented in the course syllabus by 

giving an authentic assessment. The study investigates the answer to the following 

research questions: 1) how to implement conceptual dimensions of authentic 

assessment in the course syllabus? 2) what is the pedagogy implementation of 

pragmatic acquisition in a course syllabus? 3) what is the students’ perception of 

pragmatics acquisition? 

 

METHOD 

The study uses a qualitative method design to examine the research questions 

(Hollstein, 2014). This is a classroom action research that uses content analysis 

from students’ papers, portfolios, projects, and performance assessment. The 

participants are forty-five students in a private university in Indonesia. An open-

ended questionnaire is used to analyse the students’ perception of pragmatic 

acquisition in a course syllabus (Gulikers et al., 2006).  

 

RESULTS AND DISCUSSION 

The analysis provides the following results related to the development of 

authentic assessment in a course syllabus, the pedagogy implementation, and the 

students’ perception.  

 

1. The development of authentic assessment in a course syllabus 

Learning objective is to be able to understand the meaning in the reading text related 

to political news, authentic assessment is given through portfolio, project, and 

performance assessments. It also provides formative and summative assessments in 

the form of quizzes, mid-term and final tests for evaluative judgment. Table 1 

presents below sets out the conceptual dimensions in a course syllabus proposed by 

(Villarroel et al., 2018). It integrates between authentic assessment, the concepts, 

and the ideas. The course syllabus is developed based on realism, cognitive skill, 

and evaluative judgment. 

 
                 Table 1. Conceptual dimensions in a course syllabus 

 

Authentic assessment Concepts      Ideas 

dimensions 

 

Pragmatism  Authentic performance   Portfolio and project 

   Competencies    Pragmatics acquisition 

Similar tasks to the 

social context Topics 

related to systems of 

government, national 

and international 

political parties, Obama 

speech, Donald Trump 

speech, general election, 

negotiation. 

Cognitive skill  Higher order thinking   Giving opinion, discussion 

Evaluative judgment Formative assessment  

 Quiz: presentation, role play.   

Summative assessment 

Mid-term test and final 

A
SSE

SSM
E

N
T

 &
 E

V
A

L
U

A
T

IO
N

 IN
 H

IG
H

E
R

 
E

D
U

C
A

T
IO

N
 



 

 

Journal of English Teaching Adi Buana, Vol. 06 No. 01, April 2021 

 

56 
 

test: student conference/ 

group presentation 

 

Based on the findings above, this study suggests some ideas in developing a course 

syllabus.  The pragmatism should cover the activities in extensive reading so that 

the students can interpret the meaning in a context. The pragmatics acquisition is 

given through the practices in understanding the reading materials in political news. 

The tasks support higher-order thinking as the topics related to social context. 

Moreover, students do various examinations through group presentations, role play, 

and discussion. It means that understanding meaning is not merely a reading 

activity, it is also demonstrated in speaking, writing, and listening to have deeper 

comprehension. Table 2 below indicates the result of the course syllabus which is 

integrated with the conceptual dimensions.  

 
                 Table 2. The course syllabus 

 

Descriptions  Detailed outline     

 

Subject   Extensive reading 

Aims   By the end of this course students are expected to be able to have: 

   - A good understanding of text messages related to political information 

                           - Understanding meaning in a context 

   - Ability to interpret sentences using pragmatic skill 

   - Understanding topic, main idea, and detailed information in the text 

Course Description This course deals with understanding reading text by practicing 

pragmatic acquisition. 

Organization of Teaching The topics are sequenced from simple to complicated.  

And learning activities  Lecturing will be the technique in delivering the reading text  

 

Progressive of the course  

Week 1: Introductory of the course syllabus 

  Topic: systems of government  

  Activity: reading text, grammar, discussion. 

  Portfolio assessment: writing opinion related to systems of government 

Week 2: Topic: systems of government 

  Activity: reading text, vocabulary, listening 

  Performance assessment: saying opinion about pragmatic meaning in the  

  text 

Week 3: Topic discussion: national political parties 

  Activity: reading text, vocabulary. 

  Portfolio assessment: a discussion related to political parties 

Week 4: Topic discussion: international political parties 

  Activity: reading text, vocabulary, listening 

  Performance assessment: group presentation related to international  

  political parties 

Week 5: Topic discussion: Obama speech 

  Activity: reading text, vocabulary, listening 

  Project assessment: role play 

Week 6: Formative assessment/ Quiz 

  Project assessment: Reading text and group presentation 

Week 7: Topic discussion: Obama speech 
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  Activity: reading text, vocabulary. 

  Portfolio assessment: understanding meaning and pragmatic in speech 

Week 8: Summative assessment/ Mid-term test 

  Project assessment: student conference (group presentation)    

Week 9: Topic discussion: Donald Trump speech 

  Activity: reading text, vocabulary 

  Performance assessment: understanding meaning and pragmatic in speech 

Week 10: Topic discussion: Donald Trump speech 

  Activity: reading text, grammar, listening 

  Portfolio assessment: understanding meaning and pragmatic in speech 

Week 11: Topic discussion: general election 

  Activity: reading text, vocabulary, grammar 

Performance assessment: discussion 

Week 12: Topic discussion: general election 

Activity: reading text, vocabulary, grammar 

Portfolio assessment: writing and saying opinion 

Week 13: Topic discussion: negotiation 

Activity: reading text, vocabulary, listening 

Performance assessment: discussion and group presentation 

Week 14: Formative assessment/ Quiz 

Project assessment: group presentation and role play 

Week 15: Topic discussion: negotiation 

Activity: reading text, vocabulary, listening 

Performance assessment: role-play 

Week 16: Summative assessment/ Final test 

  Project assessment: student conference (group presentation) 

 

2. The pedagogy implementation 

The results show that most of students are able to comprehend the passage in 

extensive reading because the lecturer provides intermediate level of reading texts. 

The chosen text is adjusted to the students’ ability in identifying the meaning of 

vocabulary, background knowledge, and knowledge of world.  

The finding also indicates pragmatic acquisition embedded in a course 

syllabus. The use of several topics related to political news can help students to 

assess the information from many resources, so that it enhances their understanding. 

For this reason, the topic related to social context is preferable in order to improve 

the students’ competence in understanding text by using pragmatic meaning. In line 

with this, some practical pragmatic implementation in a course syllabus is 

suggested to decrease the problems of reading and to improve students’ 

comprehension ability. The study suggests the following pedagogy implication for 

extensive reading by using pragmatic acquisition.  

 

A. Introductory of the course syllabus 

A clear guideline is needed to guide students to do their assignments. Information 

such as types of assignments, individual pair work or group work, test materials, 

and guidelines for conducting their assignments should be provided to students. 
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B. The activity in portfolio and discussion 

Language can provide students with texts that include pragmatically–oriented 

sentences, for example, the lecturer can ask students questions to help them guess 

and infer the answer, especially in difficult–to–understand paragraphs, or they can 

paraphrase the same paragraphs by inserting original text from news, newspapers, 

and other sources. The reading materials can be discussed at each meeting to 

interpret the meaning based on the context. Students can compare the results of 

comprehension through an oral presentation and writing opinions.  

 

C. The activity in reading material 

The lecturer can encourage the students to avoid looking up any unknown word in 

the passage in a dictionary. Students are given instructions to read the text and try 

to develop the understanding by having discussion in group, and searching for 

relevant topic in other media, such as the use of internet or books. The activity of 

group discussion will trigger the students’ understanding.  

 

D. The activity in performance assessment  

The students can present an understanding of the text in a group presentation or 

role-play. In this case, the reading activity can be manifested through speaking. This 

activity can measure the understanding of reading text. Speaking is the learning 

outcome from reading activity.  

 

E. The activity in project assessment 

The lecturer should emphasize that formative and summative assessments are not 

multiple-choice tests. The reading materials are given in the form of an essay that 

students read several passages and answer the questions using their understanding 

based on the topics of reading text. In this activity, students can be evaluated their 

pragmatics acquisition by presenting their text understanding in individual or group 

work.  

 

F. Listening and vocabulary learning 

In this activity, reading materials can be reinforced using listening and vocabulary 

exercises to improve the students’ comprehension. In this case, listening, 

vocabulary, and grammar exercises are as the reinforcement.  

The activities suggested above provide, will enhance the reading ability by 

understanding the reading text related to political news. Various reinforcements and 

activities improve understanding, higher-order thinking, and pragmatics 

acquisition. Classroom activities, such as those mentioned here, will help students 

become successful in their pragmatic acquisition.  

 

3. The students’ perception of pragmatic acquisition 

This study uses an open-ended questionnaire to gather more in-depth answers from 

the students (Belli & Houtkoop-Steenstra, 2001). The aim is to know the impact of 

pragmatic acquisition in an extensive reading syllabus.  

 

 

 

 

The Implementation of Authentic Assessment in Course Syllabus Incorporating 

the Pragmatic Acquisition 

 



 

 

Journal of English Teaching Adi Buana, Vol. 06 No. 01, April 2021 

 

59 
 

Understandi
ng text 
using 

pragmatic 
skill is …

Pragmatic 
acquisition 

is difficult to 
acquire

The use of 
pragmatic in 
reading text 
is ineffective

80

5%

15%

 

 

 

 

 

 

 

 

 

 

 
 

Figure 1. The students’ perception of pragmatic acquisition 
 

Figure 1 illustrates the percentage of students’ perception of the impact of learning 

pragmatic to comprehend the reading text. Overall, it can be seen that the most 

effective learning method is the use of pragmatic acquisition in an extensive reading 

course. The strategy gives positive impacts to the students in understanding 

meaning in context and interpreting passages and sentences related to political 

topics. Furthermore, the application of the course syllabus contributes to language 

achievement and cognitive skills. In contrast, some students mention that pragmatic 

acquisition is difficult to acquire and it has a low percentage of 15%. Meanwhile, 

the ineffective pragmatic in the reading text has the least output (5%). It can be 

summarized that most of the students give their opinions about the learning process 

in extensive reading. The perceptions are in term of the chosen materials which is 

related to politics and the activity to encourage the students to have various tasks in 

authentic assessment. To conclude, the implementation of authentic assessment in 

a course syllabus improves the students’ pragmatic acquisition.  

 

CONCLUSION 

It is proven that the use of pragmatic skills enhances understanding and 

students know how to interpret the text based on the social context. The tasks in 

authentic assessment, such as portfolio, project, and performance provide the 

practical pragmatic implementation. In line with this, pragmatics gives practices on 

interpretation, and the respond to the text meaning in a social context (Taguchi, 

2011). The pedagogy suggests several ways in understanding text by not reading 

and finding the meaning of vocabularies, but pragmatic acquisition can be 

implemented through speaking, listening, and writing activities. It can be concluded 

that authentic assessment in a course syllabus contributes to learning achievement 

and pragmatic acquisition. The study promotes the use of semantic meaning for 

future research. As (H.Douglas Brown, 2000) suggests two types of meaning, 

namely semantic and pragmatics. Such an approach serves as a need analysis for 

future pragmatic instruction.  
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APPENDIX 

The result of coding in the open-ended questionnaire.  

No Questions Answers 

 

Category 

1 Is pragmatic in reading 

text beneficial to be used? 

The pragmatic acquisition helps 

the student to understand the 

meaning of a text. 

A 

I prefer another strategy for 

comprehension. It is ineffective 
B 

The pragmatic acquisition is 

difficult to acquire 
C 

2 Do you easily interpret the 

meaning in reading text? 

I can interpret well. Pragmatic 

acquisition in this learning is 

effective  

A 

I find it difficult to interpret C 

3 Are the tasks in 

portfolio/portfolio/ 

performance creative 

methods to improve the 

understanding of text?  

All the tasks in the authentic 

assessment improve my 

understanding 

A 

All the tasks in the authentic 

assessment are creative method 

but they are time-consuming 

and difficult to understand 

C 

4 What are the benefits of 

practicing pragmatic skills 

in reading text? 

I can cooperate well and share 

the meaning of the text  
A 

I can cooperate well but another 

media of learning might be 

suitable for me  

B 

5 Do formative and 

summative assessments 

measure your ability in 

understanding text? 

Formative and summative 

assessments measure my ability 

in understanding text 

A 

Formative and summative 

assessments do not measure my 

ability in reading. It is not 

effective 

B 

6 Are the topics related to 

politics relevant to real-

world context? 

The topics are relevant to the 

real-world context  
A 

The topics are not beneficial to 

my language achievement  
B 

7 Does pragmatic 

acquisition enhance your 

reading skill? 

Pragmatic is beneficial in 

enhancing cognitive skill  
A 

Pragmatic does not enhance my 

reading skill. It is difficult to 

apply it in understanding text 

C 
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The result of coding in percentage. 

A= understanding text using a pragmatic skill is beneficial (80%) 

B= the use of pragmatic in reading text is ineffective (5%) 

C= pragmatic acquisition is difficult to acquire (15%) 
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