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Abstract
Keywords: Background: The physical, social, and academic features of schools are associated with
Academic pressure; students’ learning experiences and psychological well-being. Aim: This review examines how
Bullying; Family school environments relate to student mental health. Methods: A descriptive qualitative
support; Mental health; literature review drew on Google Scholar, ERIC, and Semantic Scholar and considered studies
School environment published between 2019 and 2025. The original manuscript reported 85 identified records, 45

retained after title and abstract screening, 25 following full-text consideration, and 20 core
articles included in the synthesis. Results: Five connected arcas were identified: physical
learning conditions, social relationships and bullying, academic pressure, family support, and
the relationship between mental health and learning participation. Conclusion: Mental-health-
supportive school practices require coordinated attention across these areas. The reviewed
evidence does not establish causal effects.

INTRODUCTION

Schools are expected to promote learning while providing conditions in which children can feel
safe, accepted, and emotionally supported. These responsibilities are closely connected, yet academic
achievement and mental health are sometimes discussed as separate educational outcomes. Mental
health encompasses more than the absence of a diagnosed disorder; it also concerns emotional
functioning, participation, and the ability to manage everyday demands. Evidence from school-based
intervention reviews indicates that school practices can influence social and emotional outcomes,
although effects differ substantially across programs and populations (Cipriano et al., 2023; Wang et
al., 2024; Zhang et al., 2023). Examining ordinary school environments, rather than interventions
alone, is therefore relevant to understanding students’ daily experiences and the conditions under
which learning takes place.

The physical, social, and academic dimensions of a school environment expose students to
different combinations of support and strain. Classrooms with inadequate comfort can complicate
attention and participation, while perceived indoor air problems have been associated with anxiety
and somatic complaints in school settings (Finell et al., 2024). Social environments shape students’
experiences of acceptance, conflict, and security; a systematic review has linked feeling unsafe at

school with a range of mental health difficulties (Mori et al., 2021). Academic expectations, when
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experienced as excessive pressure, have also been associated with poorer adolescent mental health
(Steare et al., 2023). These dimensions should be examined together because a physically adequate
classroom may nevertheless remain psychologically unsafe if students encounter exclusion or
persistent stress.

For Indonesian students, concerns about emotional well-being sit alongside demands for
educational quality and inclusive schooling. The Indonesia National Adolescent Mental Health
Survey (I-NAMHS, 2022), cited in the original manuscript, underscores the relevance of anxiety and
depressive difficulties among young people; however, estimates from adolescent populations cannot
automatically be generalized to primary school children. In primary education, students depend
heavily on teachers and caregivers to interpret stressors, regulate difficult experiences, and obtain
appropriate support. A review focusing on primary-school relationships identifies teachers as
potential sources of emotional security, although the nature of this support varies by child and
classroom (Garcia-Rodriguez et al., 2023). Accordingly, the educational implications of mental health
research should be interpreted with explicit attention to developmental stage.

The social dimension deserves particular attention because bullying and exclusion may
undermine the benefits of otherwise supportive instruction. Meta-analytic evidence associates
traditional bullying and cyberbullying with mental health difficulties in children and adolescents (L1
et al., 2024). Longitudinal work further indicates that bullying, depressive symptoms, and sleep
problems may be mutually related rather than forming a simple one-way sequence (He et al., 2022).
Reviews of school safety and anti-bullying programs point to the relevance of institution-wide
responses instead of treating victimization solely as an individual problem (Gaffney et al., 2021; Mori
et al., 2021). For primary schools, this perspective suggests that classroom relationships, reporting
practices, and teacher responsiveness should form part of any discussion of a mental-health-
supportive environment.

Several recent reviews have clarified individual components of the relationship between
schools and mental health. School connectedness has been examined as a potentially protective factor
against anxiety and depression, while longitudinal studies indicate that school belonging may have
implications beyond the immediate school years (Allen et al., 2024; Raniti et al., 2022). Other
syntheses address teachers’ mental health literacy, staff experiences, and the challenges of delivering
school-based interventions (Johnson et al., 2023; Ma et al., 2023a; Prabhu et al., 2025). Reviews of
universal social and emotional learning programs have also reported improvements in selected
educational and psychosocial outcomes, with important differences in implementation and context

(Cipriano et al., 2024; Higgen et al., 2022). Taken together, this literature shows substantial activity
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but does not remove the need to connect environmental exposures with practical conditions in
everyday primary classrooms.

Two interpretive limitations in the existing literature are particularly relevant to the present
review. First, evidence often draws on different age groups and employs outcomes ranging from
depressive symptoms to concentration, classroom participation, or academic performance; these
indicators are related but cannot be treated as interchangeable (MacLean et al., 2023; Steare et al.,
2023). Second, the direction of relationships is not always established, especially in studies using
cross-sectional measures, while family stress and social exclusion may simultaneously shape school
experiences and well-being (Husby et al., 2023; Lanteri & Coley, 2024). Recent reviews also
emphasize that school belonging is constructed through interacting individual and contextual
conditions, rather than by a single school feature (Speranza et al., 2025; Stremfel et al., 2024). An
integrated but cautious synthesis can therefore help educators distinguish modifiable school
conditions from broader contextual associations.

This article aims to synthesize reported relationships between the school environment and
student mental health, with particular relevance to primary school education. It organizes the
discussion around physical learning conditions, teacher and peer relationships, bullying, academic
pressure, and cooperation between schools and families. The study preserves the original descriptive
qualitative literature-review approach and the reported selection of 20 core articles published from
2019 to 2025, while drawing on verified recent international scholarship to contextualize the themes.
Its intended contribution is a clearer account of how different features of the school environment may
operate together and where interpretations should remain cautious. Rather than estimating causal
effects, the review develops evidence-informed considerations for classroom practice and future

research.

METHOD
Design and review focus

The study used a descriptive qualitative literature-review design to examine published research
on the relationship between the school environment and students’ mental health. This approach was
appropriate for organizing findings across studies that considered school physical conditions,
interpersonal relationships, academic demands, and family support. Because the source manuscript
did not report a preregistered protocol, standardized critical appraisal, or pooled statistical estimation,
the review is presented as a structured narrative synthesis rather than as a new systematic meta-

analysis.
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Search sources and eligibility criteria

The original manuscript reported searches using Google Scholar, ERIC (Education Resources
Information Center), and Semantic Scholar. Search terms included the Indonesian expressions
“lingkungan sekolah,” “kesehatan mental siswa,” and “stres akademik,” alongside “school

29 ¢

environment,” “students’ mental health,” and “academic stress and learning achievement”; terms
were reported as combined with the Boolean operator AND. Eligible publications were journal
articles released between 2019 and 2025, written in Indonesian or English, available in full text,
relevant to school environments or students’ social-emotional or academic stress experiences, and
published in indexed journals. The stated exclusions covered papers outside the topic or publication
period, papers without clear research methods, and opinion pieces or editorials lacking empirical
findings.
Selection of literature

The reported selection sequence consisted of 85 records identified across the three sources, 45
retained after examination of titles and abstracts, 25 retained for full-text eligibility consideration,
and 20 core articles included in the descriptive synthesis. These figures are reproduced from the
original manuscript, without reconstructing unreported database-level counts or reasons for every
exclusion. The original report did not provide a study-level inclusion table or detailed duplicate-
removal log, so the flow diagram describes the reported sequence only. Literature cited elsewhere in
this revised manuscript is used to strengthen contextual interpretation and is not added retrospectively
to the originally reported set of 20 core articles.
Analytical approach

The reported analysis compared and summarized the selected articles by recurring subject
matter. The revised presentation organizes the original thematic content into physical conditions,
social relationships and bullying, academic pressure, family support, and the learning implications of
mental health. The discussion distinguishes associations from demonstrated causal effects and
differentiates findings concerning primary-school children from evidence drawn from secondary-
school or adolescent samples. Because the manuscript did not report formal study-quality ratings,

theme-frequency counts, or effect-size extraction, no such quantitative comparisons are introduced.

Identification Title and abstract screening .| Full-text eligibility Core literature synthesis
85 records identified 45 records retained i 25 records retained ] 20 articles included

Figure 1. Study selection sequence reported in the original manuscript
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RESULTS AND DISCUSSION

The original report grouped its 20 core articles around school conditions and student mental
health. For clarity, the revised presentation separates five content areas; it does not assign numerical
weights to themes because study-by-study extraction frequencies were not reported.

Physical learning conditions

The reviewed material described classroom cleanliness, lighting, ventilation, spatial comfort,
and available facilities as features of a supportive learning environment. Accounts of poorly
maintained or uncomfortable classrooms were linked to reduced concentration and unfavorable
learning experiences, as discussed in the original manuscript through Mardiah and Puspita (2023).
These observations suggest that the physical setting may contribute to daily comfort, but the review
does not establish that any particular building characteristic directly causes anxiety or depression.
Physical conditions should therefore be considered part of students’ broader experience rather than a
stand-alone explanation for clinical mental health outcomes.

School relationships and bullying

The social environment was described through teacher-student interaction, peer relationships,
perceived acceptance, and school safety. Supportive interactions were associated with feelings of
security, while bullying and peer conflict were described as sources of distress and reduced
confidence (Ibadi, 2025). The reviewed material also linked victimization to emotional problems and
learning difficulties. The direction and magnitude of these relationships could not be established from
the information summarized in the original manuscript.

Academic demands and emotional strain

The reviewed studies portrayed excessive academic expectations, time pressure, repeated tasks,
and insufficiently supportive classroom conditions as potential sources of stress. Students facing these
pressures were described as more vulnerable to exhaustion, emotional distress, and diminished
motivation. Academic challenge itself was not shown to be harmful; the concern arose when demands
exceeded available support or were experienced as persistent pressure. These distinctions matter when
translating the findings into curriculum and assessment practice.

Family support and school collaboration

The synthesis treated families as an important context interacting with school experiences.
Emotional support, communication with teachers, and a stable home environment were described as
potential resources when students encountered difficulties at school. Conversely, school-based
support may be less effective when students face unaddressed stress outside the classroom. The
material therefore supported viewing family relationships as contextual or potentially protective

factors, without redefining them as physical or organizational features of the school itself.
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Mental health and participation in learning

The original manuscript linked better emotional functioning with greater concentration,
classroom involvement, and readiness to learn, citing educational studies by Hawla et al. (2022) and
Lestari and Rista (2023). It also noted that students experiencing emotional difficulties may struggle
to participate consistently and to meet academic expectations. These observations concern
educational functioning and should not be interpreted as direct clinical measurements of mental
disorders. The review did not provide pooled effect sizes or evidence sufficient to determine the

strength of the proposed relationships.

Discussion

The integrated themes suggest that a supportive school environment is best understood as a
combination of material conditions and relational experiences rather than a single facility or policy.
Physical comfort may reduce competing demands on students’ attention, but it does not guarantee a
sense of safety or belonging. Finell et al. (2024) showed that perceived indoor conditions and the
social climate of schools can be considered jointly when studying student well-being, while research
on child-accessible green spaces broadens attention to the developmental relevance of places children
use (Acolin et al., 2022). These studies differ in setting and outcome, so they support plausible
educational mechanisms rather than a uniform causal estimate for primary classrooms. The practical
implication is to evaluate classroom comfort alongside how children experience the social
environment, not as an isolated building-maintenance issue.

Social relationships emerged as an important bridge between everyday school experiences and
emotional adjustment. Reviews of teacher-student attachment identify emotional security as a
plausible explanation for why responsive teacher relationships accompany better adjustment in
primary schools (Garcia-Rodriguez et al., 2023). At the same time, longitudinal evidence from
Norway and the United States suggests that conflictual teacher-student relationships and behavioral
difficulties can influence one another, cautioning against one-directional interpretations (Husby et al.,
2023). A meta-analysis focusing on children with ADHD symptoms similarly documents difficulties
in relationship closeness and conflict, indicating that supportive relationships may require
differentiated classroom strategies (MacLean et al., 2023). Teachers should therefore be considered
both providers of support and participants in relationships shaped by children’s existing needs and
classroom circumstances. This interpretation avoids assuming that supportive teacher behavior alone
will resolve every mental health concern.

Bullying represents a more specific threat within the social environment because it can erode
perceived safety and belonging. A meta-analysis by Li et al. (2024) connects both traditional bullying
and cyberbullying with mental health problems, while Mori et al. (2021) synthesize evidence on the
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wider consequences of feeling unsafe at school. Welty et al. (2024) report variation in the evidence
concerning school connectedness and suicide-related outcomes, a reminder that different indicators
of mental health require separate interpretation. He et al. (2022) found bidirectional associations
among bullying experiences, depressive symptoms, and sleep problems, highlighting the possibility
of mutually reinforcing difficulties. Evidence on school-based prevention indicates that well-
designed anti-bullying programs can reduce perpetration and victimization, although implementation
and pupil characteristics affect results (Badger et al., 2024; Gaftney et al., 2021). The reviewed
themes therefore support coordinated prevention, accessible reporting procedures, and consistent
adult responses rather than reliance on punishment after incidents occur. Claims about changes in
clinical depression following such actions require intervention-specific evidence.

Academic demands can be productive when they are proportionate, clearly explained, and
accompanied by support, but pressure may become harmful when students have few resources to
manage it. A systematic review of international evidence associated academic pressure with
adolescent mental health difficulties while emphasizing limitations in causal inference (Steare et al.,
2023). Research on parental educational expectations further suggests that perceived academic
pressure and family expectations interact in complex ways, so greater aspirations should not
automatically be equated with psychological harm (Xu et al., 2024). In a review of stress-reduction
interventions, Jagiello et al. (2025) considered diverse school-based approaches, but most evidence
comes from secondary education and should not be transferred without adjustment to primary
students. The present synthesis consequently favors balanced workloads, formative feedback, and
opportunities to seek assistance instead of treating lower academic expectations as an evidence-based
solution. Schools need to distinguish demanding learning tasks from sustained and unsupported
distress.

Family support should be analyzed as part of the context surrounding school experiences, not
as another type of classroom infrastructure. Research examining parental mental health and early
adolescent school experiences suggests that connectedness and social exclusion can be associated
with behavioral adjustment even when family risks are considered (Lanteri & Coley, 2024). Evidence
on teachers’ and caregivers’ mental health literacy also indicates that recognizing emerging
difficulties requires knowledge that may not be evenly distributed across adults (Johnson et al., 2023).
A review of school connectedness reinforces the potential value of constructive relationships among
students, teachers, and learning activities, while remaining cautious about whether improved
connectedness directly prevents the onset of depression or anxiety (Raniti et al., 2022). Family-school

communication can therefore be understood as a means of coordinating support and identifying needs
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early, not as proof that family harmony alone prevents mental disorders. Practical strategies should
accommodate differences in caregivers’ resources and opportunities to engage with schools.

The link between mental health and learning is important, but the outcomes should not be
collapsed into a single measure of academic success. Longitudinal evidence indicates that adolescent
school belonging can be associated with mental health experiences later in life, although these
findings do not by themselves identify causal processes within primary schools (Allen et al., 2024).
Studies of school climate and belonging also suggest that exclusion and positive attachment can
coexist with different psychosocial circumstances (Speranza et al., 2025; Stremfel et al., 2024; Yin et
al., 2024). These findings are compatible with the original manuscript’s observation that emotional
difficulties may impair engagement, while leaving room for alternative explanations involving family
context, prior difficulties, or the learning environment. Accordingly, concentration, motivation,
symptoms of distress, and academic achievement should be documented separately when schools
assess student needs. This distinction is essential for avoiding the assumption that weaker
performance is itself evidence of a mental disorder.

The reviewed themes offer a practical basis for school-wide action, but intervention studies
show that implementation and outcomes cannot be taken for granted. A review of whole-school
implementation identifies interacting teacher-, program-, and school-level conditions that can shape
delivery (Mason et al., 2026). Meta-analyses indicate favorable average effects for various social and
emotional learning and school-based mental health programs, with substantial heterogeneity across
programs, settings, and measured outcomes (Cipriano et al., 2023, 2024; Grande et al., 2023; Zhang
et al., 2023). Evidence on universal and individual interventions is mixed for some symptoms, and
school-based digital programs or transdiagnostic approaches differ in their aims and level of support
(Karukivi et al., 2021; Miller & Thabrew, 2024; Wang et al., 2024). At the level of personnel, teacher
perspectives and mental health literacy studies document practical challenges in identifying needs,
providing support, and linking students to services (Goodwin et al., 2023; Liang et al., 2025; Ma et
al.,2023a, 2023b; Prabhu et al., 2025). Economic evaluations focused on primary schools and reviews
of interventions in adverse circumstances or African school settings reinforce the importance of
feasibility, accessibility, and local resources (Abou Jaoude et al., 2024; Higgen et al., 2022; Tareke
et al., 2023). Thus, recommendations should favor integrated and context-sensitive school practices
over claims that any single program will reliably improve every mental health outcome.

The principal contribution of this review is the organization of the original manuscript’s themes
into a coherent account of interrelated school conditions, with explicit boundaries around what the
evidence can establish. The initial search and selection numbers are retained, but the absence of study-

level extraction records and critical-appraisal results prevents assessment of the relative strength of
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individual findings or a reproducible comparison across the 20 reported core articles. Several cited
international studies concern adolescents or secondary schools, which increases conceptual breadth
but limits direct generalization to primary-school populations. The 2019-2025 core search period and
the separate 2021-2026 contextual references also represent different evidence roles and should not
be interpreted as one enlarged screened dataset. Future research could use preregistered searches,
transparent study tables, age-specific outcome measures, and longitudinal or mixed-method designs
to examine the proposed relationships more directly. Within these constraints, the synthesis supports
a restrained educational conclusion: mental-health-supportive schools require attention to classroom

conditions, relationships, academic practices, and collaboration with families.

CONCLUSION

This literature review identifies five connected areas through which school environments may
relate to students’ mental health and learning experiences: physical learning conditions, social
relationships and bullying, academic demands, family support, and participation in learning. A
physically comfortable environment may facilitate attention, but perceived safety, supportive teacher-
student relationships, and manageable academic demands are also relevant. Bullying and persistent
academic pressure were recurrent concerns, whereas family support was described as a potentially
protective context rather than a direct school characteristic. These conclusions describe patterns
within the reviewed material and should not be interpreted as causal estimates or as evidence of
specific intervention effects.

For primary-school practice, the synthesis supports coordinated attention to safe classroom
routines, responsive peer and teacher relationships, proportionate academic expectations, family
communication, and timely access to further support when needed. Schools can treat mental health
and learning as connected priorities while retaining distinct indicators for psychological symptoms,
well-being, and achievement. Interpretation remains limited by the original review’s incomplete
reporting of individual included studies, appraisal procedures, and the different age groups
represented in supporting literature. Future reviews should report full search strategies and study-
level characteristics, while new empirical studies can examine how these school conditions interact

over time.

REFERENCES

Abou Jaoude, G. J., Leiva-Granados, R., Mcgranahan, R., Callaghan, P., Haghparast-Bidgoli, H.,
Basson, L., Ebersohn, L., Gu, Q., & Skordis, J. (2024). Universal primary school interventions
to improve child social-emotional and mental health outcomes: A systematic review of
economic evaluations. School Mental Health, 16, 291-313. https://doi.org/10.1007/s12310-
024-09642-0

KD NVENTA: Jurnal Pendidikan Guru Sekolah Dasar 150


https://doi.org/10.1007/s12310-024-09642-0
https://doi.org/10.1007/s12310-024-09642-0

P-ISSN: 2622 - 819X

Inventa: Jurnal Pendidikan Sekolah Dasar Vol 10 No 2 (2026) E-ISSN- 2598 - 6244

Acolin, J., Hajat, A., Nurius, P. S., & Lengua, L. J. (2022). Playgrounds are for children: Investigating
developmentally-specific “green space” and child mental health. SSM - Mental Health, 2,
100087. https://doi.org/10.1016/j.ssmmh.2022.100087

Allen, K.-A., Greenwood, C. J., Berger, E., Patlamazoglou, L., Reupert, A., Wurf, G., May, F.,
O’Connor, M., Sanson, A., Olsson, C. A., & Letcher, P. (2024). Adolescent school belonging
and mental health outcomes in young adulthood: Findings from a multi-wave prospective
cohort study. School Mental Health, 16, 149—160. https://doi.org/10.1007/s12310-023-09626-
6

Badger, J. R., Nisar, A., & Hastings, R. P. (2024). School-based anti-bullying approaches for children
and young people with special educational needs and disabilities: A systematic review and
synthesis. Journal of Research in Special Educational Needs, 24(3), 742-757.
https://doi.org/10.1111/1471-3802.12665

Cipriano, C., Strambler, M. J., Naples, L. H., Ha, C., Kirk, M., Wood, M., Sehgal, K., Zieher, A. K.,
Eveleigh, A., McCarthy, M., Funaro, M., Ponnock, A., Chow, J. C., & Durlak, J. (2023). The
state of evidence for social and emotional learning: A contemporary meta-analysis of universal
school-based =~ SEL  interventions. Child  Development, 94(5), 1181-1204.
https://doi.org/10.1111/cdev.13968

Cipriano, C., Ha, C., Wood, M., Sehgal, K., Ahmad, E., & McCarthy, M. F. (2024). A systematic
review and meta-analysis of the effects of universal school-based SEL programs in the United
States: Considerations for marginalized students. Social and Emotional Learning: Research,
Practice, and Policy, 3, 100029. https://doi.org/10.1016/j.se1.2024.100029

Finell, E., Tolvanen, A., Claeson, A.-S., & Helenius, J. (2024). How student perceptions of stuffy air
and unpleasant odour are associated with students’ well-being: Cross-level interaction effects
of school climate. Journal of  Environmental  Psychology, 93, 102211.
https://doi.org/10.1016/j.jenvp.2023.102211

Gaftney, H., Ttofi, M. M., & Farrington, D. P. (2021). Effectiveness of school-based programs to
reduce bullying perpetration and victimization: An updated systematic review and meta-
analysis. Campbell Systematic Reviews, 17(2), e1143. https://doi.org/10.1002/c12.1143

Garcia-Rodriguez, L., Iriarte Redin, C., & Reparaz Abaitua, C. (2023). Teacher-student attachment
relationship, variables associated, and measurement: A systematic review. FEducational
Research Review, 38, 100488. https://doi.org/10.1016/j.edurev.2022.100488

Goodwin, J., Behan, L., & O’Brien, N. (2023). Teachers’ views and experiences of student mental
health and well-being programmes: A systematic review. Journal of Child & Adolescent Mental
Health, 33(1-3), 55-74. https://doi.org/10.2989/17280583.2023.2229876

Grande, A. J., Hoffmann, M. S., Evans-Lacko, S., Ziebold, C., de Miranda, C. T., McDaid, D.,
Tomasi, C., & Ribeiro, W. S. (2023). Efficacy of school-based interventions for mental health
problems in children and adolescents in low- and middle-income countries: A systematic review
and meta-analysis. Frontiers in Psychiatry, 13, 1012257.
https://doi.org/10.3389/fpsyt.2022.1012257

awla, N. A., Afrinaldi, A., Kamal, M., & Rahmi, A. (2022). Pengaruh kesehatan mental terhadap
efektivitas belajar siswa di SMAN 2 Koto Baru Dharmasraya. Jurnal Pendidikan Tambusai,
6(2), 8574-8581.

He, Y., Chen, S.-S., Xie, G.-D., Chen, L.-R., Zhang, T.-T., Yuan, M.-Y., Li, Y.-H., Chang, J.-J., &
Su, P.-Y. (2022). Bidirectional associations among school bullying, depressive symptoms and
sleep problems in adolescents: A cross-lagged longitudinal approach. Journal of Affective
Disorders, 298, 590-598. https://doi.org/10.1016/j.jad.2021.11.038

Higgen, S., Mueller, J. T., & Mosko, M. (2022). Review: Universal mental health interventions for
young students in adverse environments: A systematic review of evaluated interventions. Child
and Adolescent Mental Health, 27(3), 281-293. https://doi.org/10.1111/camh.12493

KD NVENTA: Jurnal Pendidikan Guru Sekolah Dasar 151


https://doi.org/10.1016/j.ssmmh.2022.100087
https://doi.org/10.1007/s12310-023-09626-6
https://doi.org/10.1007/s12310-023-09626-6
https://doi.org/10.1111/1471-3802.12665
https://doi.org/10.1111/cdev.13968
https://doi.org/10.1016/j.sel.2024.100029
https://doi.org/10.1016/j.jenvp.2023.102211
https://doi.org/10.1002/cl2.1143
https://doi.org/10.1016/j.edurev.2022.100488
https://doi.org/10.2989/17280583.2023.2229876
https://doi.org/10.3389/fpsyt.2022.1012257
https://doi.org/10.1016/j.jad.2021.11.038
https://doi.org/10.1111/camh.12493

P-ISSN: 2622 - 819X

Inventa: Jurnal Pendidikan Sekolah Dasar Vol 10 No 2 (2026) E-ISSN- 2598 - 6244

Husby, S. M., Skalicka, V., Li, Z., Belsky, J., & Wichstrem, L. (2023). Reciprocal relations between
conflicted student-teacher relationship and children’s behavior problems: Within-person
analyses from Norway and the USA. Research on Child and Adolescent Psychopathology,
51(3), 331-342. https://doi.org/10.1007/s10802-022-00968-4

Ibadi, H. (2025). Peran lingkungan sekolah dalam mendukung kesehatan mental dan prestasi
akademik  siswa.  AL-HANIF:  Jurnal  Pendidikan =~ Anak  dan  Parenting.
https://jurnal.umsu.ac.id/index.php/ALHANIF/article/view/24408

Indonesia National Adolescent Mental Health Survey (I-NAMHS). (2022). Laporan nasional
kesehatan mental remaja Indonesia. https://qcmhr.org/outputs/reports/12-i-namhs-report-
bahasa-indonesia

Jagiello, T., Belcher, J., Neelakandan, A., Boyd, K., & Wuthrich, V. M. (2025). Academic stress
interventions in high schools: A systematic literature review. Child Psychiatry & Human
Development, 56, 1836—1869. https://doi.org/10.1007/s10578-024-01667-5

Johnson, C. L., Gross, M. A., Jorm, A. F., & Hart, L. M. (2023). Mental health literacy for supporting
children: A systematic review of teacher and parent/carer knowledge and recognition of mental
health problems in childhood. Clinical Child and Family Psychology Review, 26, 569—591.
https://doi.org/10.1007/s10567-023-00426-7

Karukivi, J., Herrala, O., Sateri, E., Tornivuori, A., Salanterd, S., Aromaa, M., Kronstrom, K., &
Karukivi, M. (2021). The effectiveness of individual mental health interventions for depressive,
anxiety and conduct disorder symptoms in school environment for adolescents aged 12—18: A
systematic review. Frontiers in Psychiatry, 12, 779933.
https://doi.org/10.3389/fpsyt.2021.779933

Lanteri, L., & Coley, R. L. (2024). School connectedness and social exclusion: Can school contexts
ameliorate parental depression risks for early adolescent behavior problems?. Children and
Youth Services Review, 164, 107848. https://doi.org/10.1016/j.childyouth.2024.107848

Lestari, L., & Rista, N. (2023). Pengaruh kesehatan mental terhadap efektivitas belajar siswa kelas
VIII pada mata pelajaran IPS di SMP Negeri 20 Bekasi. Research and Development Journal of
Education, 9(2), 881-888.

Li, C., Wang, P., Martin-Moratinos, M., Bella-Ferndndez, M., & Blasco-Fontecilla, H. (2024).
Traditional bullying and cyberbullying in the digital age and its associated mental health
problems in children and adolescents: A meta-analysis. European Child & Adolescent
Psychiatry, 33, 2895-2909. https://doi.org/10.1007/s00787-022-02128-x

Liang, M., Ho, G. W. K., & Christensen, M. (2025). Secondary school teachers’ experiences of
supporting students with mental health issues: A systematic review and meta-aggregation of
qualitative studies. Frontiers in Psychiatry, 15, 1396008.
https://doi.org/10.3389/fpsyt.2024.1396008

Ma, K. K. Y., Anderson, J. K., & Burn, A.-M. (2023a). Review: School-based interventions to
improve mental health literacy and reduce mental health stigma: A systematic review. Child
and Adolescent Mental Health, 28(2), 230-240. https://doi.org/10.1111/camh.12543

Ma, K. K. Y., Burn, A.-M., & Anderson, J. K. (2023b). Review: School-based mental health literacy
interventions to promote help-seeking: A systematic review. Child and Adolescent Mental
Health, 28(3), 408—424. https://doi.org/10.1111/camh.12609

acLean, J., Krause, A., & Rogers, M. A. (2023). The student-teacher relationship and ADHD
symptomatology: A meta-analysis. Journal of School Psychology, 99, 101217.
https://doi.org/10.1016/j.jsp.2023.04.007

Mardiah, & Puspita, N. R. (2023). Analisis pengaruh lingkungan belajar fisik terhadap perilaku
belajar siswa. Buletin llmiah Pendidikan, 2(1), 158—164. https://doi.org/10.56916/bip.v2i1.704

Mason, C., Mansfield, R., Demkowicz, O., & Humphrey, N. (2026). Factors that influence teachers’
implementation of school-based mental health interventions: Systematic review. School Mental
Health, 18, 57-75. https://doi.org/10.1007/s12310-025-09830-6

KD NVENTA: Jurnal Pendidikan Guru Sekolah Dasar 152


https://doi.org/10.1007/s10802-022-00968-4
https://jurnal.umsu.ac.id/index.php/ALHANIF/article/view/24408
https://qcmhr.org/outputs/reports/12-i-namhs-report-bahasa-indonesia
https://qcmhr.org/outputs/reports/12-i-namhs-report-bahasa-indonesia
https://doi.org/10.1007/s10578-024-01667-5
https://doi.org/10.1007/s10567-023-00426-7
https://doi.org/10.3389/fpsyt.2021.779933
https://doi.org/10.1016/j.childyouth.2024.107848
https://doi.org/10.1007/s00787-022-02128-x
https://doi.org/10.3389/fpsyt.2024.1396008
https://doi.org/10.1111/camh.12543
https://doi.org/10.1111/camh.12609
https://doi.org/10.1016/j.jsp.2023.04.007
https://doi.org/10.56916/bip.v2i1.704
https://doi.org/10.1007/s12310-025-09830-6

P-ISSN: 2622 - 819X

Inventa: Jurnal Pendidikan Sekolah Dasar Vol 10 No 2 (2026) E-ISSN- 2598 - 6244

Miller, E., & Thabrew, H. (2024). Universal school-based e-health interventions for wellbeing,
anxiety and depression: A systematic review and meta-analysis. Digital Health, 10,
20552076241302204. https://doi.org/10.1177/20552076241302204

Mori, Y., Tiiri, E., Khanal, P., Khakurel, J., Mishina, K., & Sourander, A. (2021). Feeling unsafe at
school and associated mental health difficulties among children and adolescents: A systematic
review. Children, 8(3), 232. https://doi.org/10.3390/children8030232

Prabhu, S. G., Mallikarjun, P. K., Palmer, A., Nag, R., Khadeparkar, P., Arelingaiah, M., Lakshman,
K. A., Podiya, J. K., Navaneetham, J., & Hugh-Jones, S. (2025). Mental health literacy in
secondary school teachers and interventions to improve it: A systematic review and narrative
synthesis. Journal of Mental Health, 34(4), 476-495.
https://doi.org/10.1080/09638237.2024.2426994

Raniti, M., Rakesh, D., Patton, G. C., & Sawyer, S. M. (2022). The role of school connectedness in
the prevention of youth depression and anxiety: A systematic review with youth consultation.
BMC Public Health, 22, 2152. https://doi.org/10.1186/s12889-022-14364-6

Speranza, M., Fernandez-Menor, 1., Mazari, A. F., Parrilla-Latas, A., & Barboza-Cid, M. F. (2025).
School belonging and the mental health of adolescents: A scoping review. Revista Electronica
Educare, 29(3), 1-21. https://doi.org/10.15359/ree.29-3.20118

Steare, T., Gutiérrez Muioz, C., Sullivan, A., & Lewis, G. (2023). The association between academic
pressure and adolescent mental health problems: A systematic review. Journal of Affective
Disorders, 339,302-317. https://doi.org/10.1016/j.jad.2023.07.028

Tareke, M., Yirdaw, B. A., Gebeyehu, A., Gelaye, B., & Azale, T. (2023). Effectiveness of school-
based psychological interventions for the treatment of depression, anxiety and post-traumatic
stress disorder among adolescents in sub-Saharan Africa: A systematic review of randomized
controlled trials. PLOS ONE, 18(11), €0293988. https://doi.org/10.1371/journal.pone.0293988

Stremfel, U., Sterman Ivanéi¢, K., & Peras, I. (2024). Addressing the sense of school belonging
among all students? A systematic literature review. European Journal of Investigation in
Health, Psychology and Education, 14(11), 2901-2917.
https://doi.org/10.3390/ejihpe14110190

Wang, P., Wang, Z., & Qiu, S. (2024). Universal, school-based transdiagnostic interventions to
promote mental health and emotional wellbeing: A systematic review. Child and Adolescent
Psychiatry and Mental Health, 18, 47. https://doi.org/10.1186/s13034-024-00735-x

Welty, C. W., Bingham, L., Morales, M., Gerald, L. B., Ellingson, K. D., & Haynes, P. L. (2024).
School connectedness and suicide among high school youth: A systematic review. Journal of
School Health, 94(5), 469—480. https://doi.org/10.1111/josh.13445

Xu, T., Zuo, F., & Zheng, K. (2024). Parental educational expectations, academic pressure, and
adolescent mental health: An empirical study based on CEPS survey data. International Journal
of Mental Health Promotion, 26(2), 93—103. https://doi.org/10.32604/ijmhp.2023.043226

Yin, Y., Su, Q., & Li, S. (2024). School belonging mediates the association between negative school
climate and depressive symptoms among Chinese adolescents: A national population-based
longitudinal study. Frontiers in Psychology, 15, 1368451.
https://doi.org/10.3389/fpsyg.2024.1368451

Zhang, Q., Wang, J., & Neitzel, A. (2023). School-based mental health interventions targeting
depression or anxiety: A meta-analysis of rigorous randomized controlled trials for school-aged
children and adolescents. Journal of Youth and Adolescence, 52(1), 195-217.
https://doi.org/10.1007/s10964-022-01684-4

KD NVENTA: Jurnal Pendidikan Guru Sekolah Dasar 153


https://doi.org/10.1177/20552076241302204
https://doi.org/10.3390/children8030232
https://doi.org/10.1080/09638237.2024.2426994
https://doi.org/10.1186/s12889-022-14364-6
https://doi.org/10.15359/ree.29-3.20118
https://doi.org/10.1016/j.jad.2023.07.028
https://doi.org/10.1371/journal.pone.0293988
https://doi.org/10.3390/ejihpe14110190
https://doi.org/10.1186/s13034-024-00735-x
https://doi.org/10.1111/josh.13445
https://doi.org/10.32604/ijmhp.2023.043226
https://doi.org/10.3389/fpsyg.2024.1368451
https://doi.org/10.1007/s10964-022-01684-4

